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Principal’s Foreword

Introduction

Theodore State School has a long and proud tradition of providing
quality education to students. We believe strong, positive
relationships between all members of our school are the foundation to
supporting the success of all students.

Theodore State School has three core values:
¢ Be Respecitful - of self and others
* Be Responsible - be accountable for your actions, resolve
differences in constructive, non-violent and
peaceful ways, contribute to society and civic life
and take care of the environment
» Be a Learner - keep trying and never give up

These values have been used in the development of this Student Code
of Conduct, with the aim of helping shape and build the skills of all our
students to be confident, self-disciplined and kind young people. Our
school staff believe that communication and positive connections with
other people are the most valuable skills our communities need now
and in the future.

Theodore State School takes an educative approach to discipline,
where behaviour can be taught and mistakes allow opportunities for
everyone to learn. Our Student Code of Conduct provides an overview
of the school's local policies on use of mobile phones and other
technology, removal of student property and the approach to
preventing and addressing incidents of bullying. It also details the
steps school staff take to educate students about these policies and
how students are explicitly taught the expected behaviours. Finally, it
details the consequences that may apply when students breach the
expected standards of behaviour, including the use of suspension or
exclusion.

| thank the students, teachers, parents and other members of the
community for their work in bringing the Theodore State School
Student Code of Conduct together.



School Captains/Leaders Statement

On behalf ot the student body at Theodore State School, we endorse
the Student Code of Conduct for 2020. Throughout the year, we will
continue to work with the school administration team and the Theodore
State School P&C Association to report how the Student Code is
working, identify areas for improvement and present alternative
options or suggestions for consideration.

Any student who has questions or issues they would like raised by the
School Captains are first encouraged to talk with their class
representave, however you are also invited to approach us directly.

Senior School Captain Name: Isabele Anderson
School Captain Signature:

)
(/%

Senior School Captain Name: Isabelle Dale
School Captain Signature:
o) ala
Date: 0c/ v/ / 20
Junior School Captain Name: Kathleen Jones

School Captain Signature: WW

Date: O,y S70

Junior School Captain Name: Casey Hotz
School Captain Signature:

Date: O(////Z G gw



This section is used to report on key measures related to student
discipline, safety and wellbeing using existing data sets available to all
schools. This provides an open and transparent reporting mechanism
for the school community on the perceptions of students, parents and
staff about school climate, attendance and school disciplinary
absences.

The Parent, Student and Staff Satisfaction data in the tables below is
drawn from the School Opinion Survey. The School Opinion Survey
is an annual collection designed to obtain the views of
parents/caregivers, students and school staff from each school on
what they do well and how they can improve.

Opinions on the school, student leaming, and student wellbeing are
sought from a parent/caregiver in all families and a sample of students
from each state school.

Opinions on the school as a workplace are sought from all school staff
and principals. There are additional questions for teaching staff on
their confidence to teach and improve student outcomes. Principals
are also asked about their confidence to lead the school and improve
student outcomes.

There are four different confidential surveys for
e parents
o students
o staff
e principals

For more information, refer to frequently asked questions page.




; Percanﬁg_o of school staff who agmo’ that. \

| e | a7 |

2018 |

they enjoy working at their school (S2069) | 100% 96%

86% |

o
\ o_ they feel that their school is a safe place in which to work (S2070) 100% 96% 1T _;1:/':_!
. they—receive useful feedback about their work at their school (S2071) 92%_ [ 91% 68% | |
w e they feel.conﬁdent embec'l;;r;g. Aboriginal and Torres Strait lslande? : 9% | _9;; 1 92% |
perspectives across the leaming areas (52114) |
« students are encouraged to do their best at their school (S2072) | 100% | 100% 95%
|o stude_r;ts are trea_te_d- ;airly at their school (S2073) | 96% | ._100% 86%
|+ student behaviour is well managed at their school (52074) | 100% | 96% 91%
. o staff are well supported at their schooi (52075) | ;;b ! 92% 64%
;-_“meir school takes staff opinions seriously (S2076) o | 96% I 91% 64%
; ° thei( §chom looks for ways to improve (S2077) - - | 9%6% B .i_ 100% 82%
.o their school is well maintained (52078) ' 100% i 96% 82%
| o their school gives them opportunities to qo interesting things (S2079) : 96% _f 92% 8_636 |
* Type of school disciplinary 2016 | 2017 | 2018 Nt
Abpsnce : School disciplinary absences (SDAs) are absences

Short suspensions — 1 to 10 days |

Lang suspensions — 11 to 20 days

[ school.

Exclusions

Cancellations of enrolment

o | o | N O
o | o o o

0
0
0

Learning and Behaviour Statement

0 | enforced by a schoal for student conduct that is
= _1' prejudicial to the good order and management of the

Theodore State School is a Positive Behaviour for Learning school.
We understand the importance of creating intentionally inviting
classrooms with planned quality educational activities which engage
our students for the entire school day.

Members of the Theodore State School Community are:

* Respectful
e Responsible
o Learners

For effective learning to occur in safe, supportive and disciplined
environments, it is enforced that students and the wider community
respect the following rights:

e The rights of all students to learn

e The rights of all teachers to teach
e The rights of all to be safe
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The student learning and wellbeing framework supports state
schools with creating positive school cultures and embedding student
wellbeing in all aspects of school life through connecting the learning
environment, curriculum and pedagogy, policies, procedures and
partnerships for learning and life.

Curriculum and pedagogy

Schools build the foundations for wellbeing and lifelong learning
through curriculum embedding personal and social capabilities
(self-awareness, self-management, social awareness and social
management) in the implementation of the P-12 curriculum,
assessment and reporting framework.

Schools acknowledge the positive impact that a meaningful
relationship between teacher and students can have on students’
curriculum at Theodore State School, we provide age-appropriate
education that reinforces public health and safety messages.

Whole School Approach to Discipline

Theodore State School uses Positive Behaviour for Learning (PBL) as
the multi-tiered system of support for discipline in the school. This is
a whole-school approach, used in all classrooms and programs
offered through the school, including sporting activities and excursions.

PBL is an evidence-based framework used to:
» analyse and improve student behaviour and learning outcomes
» ensure that only evidence-based practices are used correctly
by teachers to support students
= continually support staff members to maintain consistent school
and classroom improvement practices.

At Theodore State School we believe discipline is about more than
punishment. It is a word that reflects our belief that student behaviour
is a part of the overall teaching and learning approach in our school.
Our staff take responsibility for making their expectaions clear, for
providing supportive instruction about how to meet these expectations
and strive to use behavioural incidents as opportunities to re-teach.
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Focused Teaching

Approximately 15% of all students in any school or classroom may
require additional support to meet behaviour expectations, even after
being provided with differentiated and explicit teaching. These
students may have difficulty meeting behavioural expectations in a
particular period of the day or as part of a learning area/subject, and
focused teaching is provided to help them achieve success.

Focused teaching involves revisiting key behavioural concepts and/or
skills and using explicit and structured teaching strategies in particular
aspects of a behaviour skill. Focused teaching provides students with
more opportunities to practise skills and multiple opportunities to
achieve the intended learning and expected behaviour.

Support staff, including teachers with specialist expertise in learning,
language or development, work collaboratively with class teachers at
Theodore State School to provide focused teaching. Focused teaching
is aligned to the PBL Expectations Matrix, and student progress is
monitored by the classroom teacher/s to identify those who:

» no longer require the additional support

» require ongoing focussed teaching

* require intensive teaching

Intensive Teaching

Research evidence shows that even in an effective, well-functioning
school there will be approximately 5% of the student population who
require intensive teaching to achieve behavioural expectations.
Intensive teaching involves frequent and explicit instruction, with
individuals or in small groups, to develop mastery of basic behavioural
concepts, skills and knowledge.

Some students may require intensive teaching for a short period, for
particular behaviour skills. Other students may require intensive
teaching for a more prolonged period. Decisions about the approach
will be made based on data collected from their teachers and following
consultation with the students’ families.

For a small number of students who continue to display behaviours
that are deemed complex and challenging, then individualised,
function-based behaviour assessment and support plans and multi-
agency collaboration may be provided to support the student. This
approach will seek to address the acute impact of barriers to learning
and participation faced by students who are negotiating a number of
complex personal issues.

Students who require intensive teaching will be assigned an individual

mentor at the school that will oversee the coordination of their program,
communicate with stakeholders and directly consult with the student.
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Disciplinary Consequences

The disciplinary consequences model used at Theodore State School
follows the same differentiated approach used in the proactive
teaching and support of student behavioural expectations.

The majority of students will be confident and capable of meeting
established expectations that are clear, explicitly taught and practised.
In-class corrective feedback, sanctions and rule reminders may be
used by teachers to respond to low-level or minor problem behaviours.

Some students will need additional support, time and opportunities to
practise expected behaviours. Approximately 15% of the student
population may experience difficulty with meeting the stated
expectations, and even with focussed teaching, in-class corrective
feedback, sanctions and rule reminders continue to display low-level
problem behaviour. A continued pattern of low-level behaviour can
interfere with teaching and learning for the whole class, and a decision
may be needed by the class teacher to refer the student to the school
administration team immediately for determination of a disciplinary
consequence.

For a small number of students, approximately 2-5%, a high level of
differentiated support or intensive teaching is required to enable them
to meet the behavioural expectations. This may be needed throughout
the school year on a continuous basis. The determination of the need
will be made by the principal in consultation with staff and other
relevant stakeholders. On occasion the behaviour of a student may be
so serious, such as causing harm to other students or to staff, that the
principal may determine that an out of school suspension or exclusion
is necessary as a consequence for the student’s behaviour. Usually
this course of action is only taken when the behaviour is either so
serious as to warrant immediate removal of the student for the safety
of others, and no other alternative discipline strategy is considered
sufficient to deal with the problem behaviour.

Differentiated responses to problem behaviour can be organised into
three tiers, with increasing intensity of support and consequences to
address behaviour that endangers others or causes major, ongoing
interference with class or school operations.

Differentiated

The class teacher provides in-class or in-school disciplinary responses
to low-level or minor problem behaviour. This may include:

e Pre-correction (e.g. “Remember, walk quietly to your seat”)

e Non-verbal and visual cues (e.g. posters, hand gestures)
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Check in Check Out strategy
Teacher coaching and debriefing

Referral to Student Support Network for team based problem
solving

Stakeholder meeting with parents and external agencies

Intensive

The school leadership team work in consultation with Student Support
Network to address persistent or ongoing serious problem behaviour.
This may include:

Functional Behaviour Assessment based individual support
plan

Complex case management and review

Stakeholder meeting with parents and external agencies
including regional specialists

Temporary removal of student property (e.g. mobile phone)
Short term suspension (up to 10 school days)

Long term suspension (up to 20 school days)

Charge related suspension (student has been charged with a
serious criminal offence is suspended from school until the
charge has been dealt with by the relevant justice authorities)
Suspension pending exclusion (student is suspended from
school pending a decision by the Director-General or delegate
(principal) about their exclusion from school)

Exclusion (student is excluded from a particular state school
site, a group of state schools or all state schools in Queensland
for a defined period of time or permanently)

Cancellation of enrolment for students older than compulsory
school age who refuse to participate in the educational program
provided at the school.

School Disciplinary Absences

A School Disciplinary Absence (SDA) is an enforced period of absence
from attending a Queensland state school, applied by the Principal as
a consequence to address poor student behaviour. There are four
types of SDA:

Short suspension (1 to 10 school days)

Long suspension (11 to 20 school days)

Charge-related suspension

Exclusion (period of not more than one year or permanently).

At Theodore State School, the use of any SDA is considered a very
serious decision. It is typically only used by the Principal when other
options have been exhausted or the student's behaviour is so
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Possible agenda:
» Welcome back to school
e Check in on student wellbeing
» Discuss any recent changes to school routine or staffing
o Offer information about supports available (e.g. guidance
officer)
Set a date for follow-up
» Thank student and parent/s for attending
o Walk with student to classroom

Reasonable adjustments

In planning the re-entry meeting, school staff will consider reasonable
adjustments needed to support the attendance and engagement of the
student. This includes selecting an appropriate and accessible
meeting space, organising translation or interpretation services or
supports (e.g. AUSLAN), provision of written and/or pictorial
information and other relevant accommodations. The inclusion of
support staff, such as guidance officers or Community Education
Counsellors, may also offer important advice to ensure a successful
outcome to the re-entry meeting.
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» flammable solids or liquids (e.g. fire starters, mothballs, lighters)
» poisons (e.g. weed killer, insecticides)
o inappropriate or offensive material (e.g. racist literature,
pornography, extremist propaganda).
* No knives of any type are allowed at school, including flick knives,
ballistic knives, sheath knives, push daggers, trench knives, butterfly
knives, star knives, butter knives, fruit knives or craft knives, or any
item that can be used as a weapon, for example a chisel. Knives
needed for school activities will be provided by the school, and the use
of them will be supervised by school staff. In circumstances where
students are required to have their own knives or sharp tools for
particular subjects or vocational courses, the school will provide
information about the procedures for carrying and storing these items
at school.

** The administration of medications to students by school staff is only
considered when a prescribing health practitioner has determined that
it is necessary or when there is no other alternative in relation to the
treatment of a specific health need. Schools require medical
authorisation to administer any medication to students (including
over-the-counter medications such as paracetamol or alternative
medicines).

Responsibilities

State school staff at Theodore State School:

do not require the student’s consent to search school property such as
lockers, desks or laptops that are supplied to the student through the
school;

may seize a student’s bag where there is suspicion that the student
has a dangerous item (for example, a knife) in their school bag, prior
to seeking consent to search from a parent or calling the police;
consent from the student or parent is required to examine or otherwise
deal with the temporarily removed student property. For example, staff
who temporarily remove a mobile phone from a student are not
authorised to unlock the phone or to read, copy or delete messages
stored on the phone;

there may, however, be emergency circumstances where it is
necessary to search a student’s property without the student’s consent
or the consent of the student’s parents (e.g. to access an EpiPen for
an anaphylactic emergency);

consent from the student or parent is required to search the person of
a student (e.g. pockets or shoes). If consent is not provided and a
search is considered necessary, the police and the student's parents
should be called to make such a determination.

Parents of students at Theodore State School

ensure your children do not bring property onto schools grounds or
other settings used by the school (e.g. camp, sporting venues) that:
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Approved Device
Device Free

one /one

Responsibilities

The responsibilities for students using mobile phones or other devices
at school or during school activities, are outlined below.

It is acceptable for students at Theodore State Schoo to:
» use mobile phones or other devices for
o assigned class work and assignments set by teachers
o developing appropriate literacy, communication and
information skills
o authoring text, artwork, audio and visual material for
publication on the intranet or internet for educational
purposes as supervised and approved by the school
o conducting general research for school activities and
projects
o communicating or collaborating with other students,
teachers, parents or experts in relation to school work
o accessing online references such as dictionaries,
encyclopaedias, etc.
o researching and learning through the department's
elLearning environment
» be courteous, considerate and respectful of others when using
a mobile device
» switch off and place the mobile device out of sight during
classes, before and after school, and during lunch breaks
unless the device is being used in a teacher directed activity to
enhance learning
e seek teacher's approval where they wish to use a mobile device
under special circumstances.

It is unacceptable for students at Theodore State School to:
e use a mobile phone or other devices in an unlawful manner

e use a mobile phone in technology-free designated spaces or
times

e download, distribute or publish offensive messages or pictures

e Uuse obscene, inflammatory, racist, discriminatory or derogatory
language

e use language and/or threats of violence that may amount to
bullying and/or harassment, or even stalking
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Preventing and responding to bullying

Theodore State School uses the Australian Student Wellbeing
Framework to promote positive relationships and the wellbeing of all
students, staff and visitors at the school.

Our staff know student learning is optimised when they feel connected
to others and experience safe and trusting relationships. Students who
feel secure are more likely to be active participants in their learning
and to achieve better physical, emotional, social and educational
outcomes. Teachers who feel valued and supported are more likely to
engage positively with students and build stronger connections within
the school community. Parents who are positively engaged with their
child’s education leads to improved student self-esteem, attendance
and behaviour at school. Enhancing the wellbeing of students and
their educators delivers overall long-term social, health and economic
benefits to the Australian community.

LEADERSHIP

1. Leadership
Principals and school leaders playing an active role in building
a positive learning environment where the whole school
community feels included, connected, safe and respected.

2. Inclusion
All members of the school community actively participating in
building a welcoming school culture that values diversity, and
fosters positive, respectful relationships.

3. Student voice
Students actively participate in their own learning and wellbeing,
feel connected and use their social and emotional skills to be
respectful, resilient and safe.
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Bullying

The agreed national definition for Australian schools describes bullying
as

e ongoing and deliberate misuse of power in relationships
through repeated verbal, physical and/or social behaviour that
intends to cause physical, social and/or psychological harm;

» involving an individual or a group misusing their power, or
perceived power, over one or more persons who feel unable to
stop it from happening;

» happening in person or online, via various digital platforms and
devices and it can be obvious (overt) or hidden (covert).
Bullying behaviour is repeated, or has the potential to be
repeated, over time (for example, through sharing of digital
records);

e having immediate, medium and long-term effects on those
involved, including bystanders. Single incidents and conflict or
fights between equals, whether in person or online, are not
defined as bullying.

Behaviours that do not constitute bullying include:
e mutual arguments and disagreements (where there is no power
imbalance)
e not liking someone or a single act of social rejection
» one-off acts of meanness or spite
» isolated incidents of aggression, intimidation or violence.

However, these conflicts are still considered serious and need to be
addressed and resolved. At Theodore State School our staff will work
to quickly respond to any matters raised of this nature in collaboration
with students and parents.

The following flowchart explains the actions Theodore State School
teachers will take when they receive a report about student bullying,
including bullying which may have occurred online or outside of the
school setting. Please note that the indicative timeframes will vary
depending on the professional judgment of teachers who receive the
bullying complaint and their assessment of immediate risk to student/s.
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Cyberbullying

Cyberbullying is treated at Theodore State School with the same level
of seriousness as in-person bullying. The major difference with
cyberbullying however, is that unlike in-person bulling, cyberbullying
follows students into their community, their homes and their bedrooms
giving them no opportunity to escape the harassment or abuse during
the evening, weekends or holidays.

In the first instance, students or parents who wish to make a report
about cyberbullying should approach the regular class teacher (for
students in primary year levels) or the Head of Department (for
students in secondary year levels).

It is important for students, parents and staff to know that state school
principals have the authority to take disciplinary action to address
student behaviours that occur outside of school hours or school
grounds. This includes cyberbullying. Parents and students who have
concerns about cyberbullying incidents occurring during school
holidays should immediately seek assistance through the Office of the
e-Safety Commissioner or the Queensland Police Service.

Students enrolied at Theodore State School may face in-school
disciplinary action, such as detention or removing of privileges, or
more serious consequences such as suspension or exclusion from
school for engaging in behaviour that adversely affects, or is likely to
adversely affect, other students or the good order and management of
the school. This includes behaviour such as cyberbullying which
occurs outside of school hours or settings, for example on the
weekend or during school holidays. It also applies to inappropriate
online behaviour of enrolled students that is directed towards other
community members or students from other school sites.

Parents or other stakeholders who engage in inappropriate online
behaviour towards students, staff or other parents may be referred to
the Office of the e-Safety Commissioner and/or the Queensland Police
Service. State school staff will be referred for investigation to the
Integrity and Employee Relations team in the Department of Education.
Any questions or concerns about the school process for managing or
responding to cyberbullying should be directed to the Principal Mrs
Susan Cannon.
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Cybersafety and Reputation Management (CRM)

The Department of Education employs a dedicated team of experts to
assist in maintaining the integrity of the department's reputation with
regards to cybersafety and reputation management issues, effectively
leading the development and implementation of departmental
cybersafety processes.

This team provides direct support for schools to respond to
concerns of inappropriate online behaviour and misuse of information
and communication technology.

The team provides a guide for parents with important information
about cybersafety and cyberbullying, and suggestions about what you
can do if your child is a target or responsible for inappropriate online
behaviour.

The team has also developed a Cyberbullying and reputation
management (Department employees only) resource to assist
principals in incident management.

For more information about cybersafety sessions at your school, or for
assistance with issues relating to online behaviour, contact the team
(Department employees only).

Student Intervention and Support Services

Theodore State School recognises the need to provide intervention
and support to all students involved in incidents of bullying, including
cyberbullying.

Students who have been subject or witness to bullying have access to
a range of internal support staff, as identified in the Student Support
Network section earlier in this document. Students are, however, also
encouraged to approach any staff member with whom they feel
comfortable sharing their concerns, regardless of their role in the
school. All staff at Theodore State School are familiar with the
response expectations to reports of bullying, and will act quickly to
ensure students’ concerns are addressed. Depending on the nature
of the reported bullying incident, a formal plan of action may be
developed and documented to support the implementation of
strategies to assist the student.

Students who engage in bullying behaviours towards others will also
be provided with support to assist them to use more socially
acceptable and appropriate behaviours in their interactions. This
includes counselling, social development programs, referral to mental
health services or involvement in a restorative justice strategy. School
disciplinary measures may also be used to reinforce the seriousness
with which the community takes all incidents of bullying. These
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Theodore State School — Anti-Bullying Agreement

The Anti-Bullying Agreement provides a clear outline of the way our
community at Theodore State School works together to establish a safe,
supportive and disciplined school environment. This is provided to all
students and their parents upon enrolment, and may be revisited with
individual students if particular problems around bullying arise.

Theodore State School — Anti Bullying Agreement

We agree to work together to improve the quality of relationships in our
community at Theodore State School. It is through intentional consideration
of our behaviour and communication that we can reduce the occurrence of
bullying, and improve the quality of the schooling experience for everyone.

The agreed national definition for Australian schools describes bullying as

e ongoing and deliberate misuse of power in relationships through
repeated verbal, physical and/or social behaviour that intends to cause
physical, social and/or psychological harm;

* involving an individual or a group misusing their power, or perceived
power, over one or more persons who feel unable to stop it from
happening;

» happening in person or online, via various digital platforms and devices
and it can be obvious (overt) or hidden (covert). Bullying behaviour is
repeated, or has the potential to be repeated, over time (for example,
through sharing of digital records);

* having immediate, medium and long-term effects on those involved,
including bystanders. Single incidents and conflict or fights between
equals, whether in person or online, are not defined as bullying.

We believe that no one deserves to be mistreated and that everyone
regardless of race, colour, religion, immigration status, nationality, size,
gender, popularity, athletic capability, academic outcomes, social ability, or
intelligence has the right to feel safe, secure, and respected.

| agree to:

» Treat everyone with kindness and respect.

e Abide by the school’s anti-bullying policies and procedures.

» Support individuals who have been bullied.

o Speak out against verbal, relational, physical bullying and cyber
bullying.

e Notify a parent, teacher, or school administrator when bullying does
occur.

Student’s signature
Parent’s signature
School representative signature

Date:
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While many schools use social media to update parents of school
notices, the department prefers that parents contact schools directly
with a compliment, complaint or enquiry due to privacy considerations.
Imagine if your doctor, accountant or banking institution tried to contact
you to discuss important matters via Facebook.

If you have raised an issue with a school or know that another person
has, consider refraining from discussing those details on social media,
particularly the names of anyone involved.

Keep comments calm and polite, just as you would over the telephone
or by email. If you encounter negative or derogatory content online
which involves the school, hinders a child’s learning and/or affects the
school community at large, contact the school principal.

Possible civil or criminal ramifications of online commentary

A serious instance of inappropriate online behaviour may constitute a
criminal offence and become a police matter. For example, online
content may substantiate the offence of ‘using a carriage service to
menace, harass or cause offence’ (Criminal Code Act 1995 (Cth) s.
474.17). School staff may contact their union or obtain personal legal
advice if they feel that online content seriously impacts their reputation.
Defamatory online content may give rise to litigation under the
Defamation Act 2005 (Qld).

What about other people’s privacy?

If you upload photos of your children, be mindful of who might be in
the background. You might be happy to share your child’s successes
with your friends and family via social media, but some parents are not.
If you are tagging or naming students, consider that other parents may
not want their child’s name attached to images online.

What if | encounter problem content?

Taking the following steps may help resolve the issue in a constructive
way:
» refrain from responding
» take a screen capture or print a copy of the concerning online
content
» if you consider problem content to be explicit, pornographic or
exploitative of minors, you should keep a record of the URL of
the page containing that content but NOT print or share it. The
URL can be provided to the school principal, or police, as
needed for escalation of serious concerns
e block the offending user
e report the content to the social media provider.
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Following the use of any restrictive practice, a focused review will help
staff to understand how they responded to the risk in any incident that
involved the use of a restrictive practice. Staff will consider whether
there are other options for managing a similar situation in the future.
This strategy works well for reducing the use of restrictive practices.

All incidents of restrictive practices will be recorded and reported in
line with departmental procedures.
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behaviour and identify consequences of continued
unacceptable behaviour.

. Debrief: At an appropriate time when there is low risk of
re-escalation, help the student to identify the sequence
of events that led to the unacceptable behaviour, pinpoint
decision moments during the sequence of events,
evaluate decisions made, and identify acceptable
decision options for future situations.
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Resources

Australian Professional Standards for Teachers

Behaviour Foundations professional development package (school
employees only)

Bullying. No Way!

eheadspace

Kids Helpline

Office of the eSafety Commissioner

Parent and community engagement framework

Parentline

Queensland Department of Education School Discipline

Raising Children Network

Student Wellbeing Hub
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2.

Internal review: contact the local Regional Office

If, after taking the early resolution step, you are dissatisfied with
the outcome of your complaint or how the complaint was handled,
you can ask the local regional office to conduct a review. You need
to submit a Request for internal review form within 28 days of
receiving the complaint outcome.

. External review: contact a review authority

if you are dissatisfied after the internal review, you may wish to
contact a review authority, such as the Queensland Ombudsman,
and request an independent, external review. More information
about  external review  options is available  at
www.ombudsman.gld.gov.au.

Some matters need to be handled in a different way to school matters
and will be referred to other areas in the department. These include:

issues about harm, or risk of harm, to a student attending a state
school, which must be managed in accordance with the Student
protection procedure.

complaints about corrupt conduct, public interest disclosures; or
certain decisions made under legislation, which will be dealt with
as outlined in the Excluded complaints factsheet.
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